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» ARTICLES

Drita Pira

Teaching Productive
And Receptive Skills
Through CALL

(Computer Assisted
Language Learning)

WHAT IS CALL?
Computer Assisted Language Learning (CALL) is an

approach that offers teachers

to incorporate new technology in the classroom. The
history of CALL suggests that computers can be
used in various ways to assist language teaching
and learning (Warschauer, 1996). The correct use of
CALL in the classroom could result in the
i mprovement of students
reading) and productive (writing and speaking) skills.
CALL consists of different tools that make students
better learners and develop their receptive and
productive skills, as well as tools that give students
the opportunity to conduct research and gain new
knowledge by surfing different sources in websites.
Two of the tools used in CALL are the computers
themselves and the Internet. By using computers

0

recep

and the I nternet for l earning

language skills will develop positively, as will be
discussed further.
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TEACHING PRODUCTIVE SKILLS i
AND WRITING

Speaking is a productive skill which could be
developed through podcasting and chatting with

SPEAKING

native speakers.
audio files that can
(Ducate & Lomicka 2009,

teachers to contextualize pronunciation and create
meaningful tasks, rather than simply have students
repeat and practice | ist
Podcasts can be used as a means of speaking
practice for students where they can record
themselves and analyze the patterns used when
they speak, as well as their pronunciation.

In addition, chatting with native speakers enables
students to perform a variety of speaking activities in
the classroom. According to Tudini (2003, p.141),
fichat | ogs indicate that
for meaning and modify their inter-language when
engaged in open ended conversational tasks with
unfamiliar interlocutors, with lexical and structural
di fficulties triggering
chatting with a native speaker could, in turn, result in
the studentds bett e rrallyasde
lexically, when speaking.

Writing is another productive skill that is developed
through more production and contact with written
work. Among other tools, writing could be improved
via e-mails and blogs. Students can use emails to
contact both teachers and fellow students to receive
feedback about their work and to ask for guidance,
both of which could make learning English more
interesting, enjoyable and fruitful. In addition, writing
e-mails could assist in developing writing skills. This
is especially true when writing to people in authority.
When official e-mails are sent, students utilize
linguistic features and write at a higher standard,
resulting in improved writing practices (Chen, 2006).
Blogs (open-access, online sites where written work
is published by various authors) can also be used as
a tool for improving
Teachers can encourage students to use blogs in a
variety of ways: blogs enable students to post
different texts online; they exchange their work with
ot her people; and they r
a result, the studentsé
only through seeing written work, but also by
producing it (Bloch, 2007).

TEACHING RECEPTIVE SKILLS - LISTENING
AND READING

Listening is a receptive skill because students
receive new knowledge or information. Many tools

P otd-create t véhichrtrigdee listening cari e aused to improve it.
b e Teachetso aahe duset dligital h storids,n tvEeleon e t 0

esehtations, pdticadicaadsother CALL feéadures. o w s

Assigning a task to students, such as listening to a

story from a video and asking them to memorize and

grasmptiie meaningafst, using thesr own watds,dvouldp . 6 9) .
enhance their listening skills. The features that can

be useful for teaching listening skills are as follows:

Repeated audio delivery; slowed audio text delivery;

accompanying texts; captioned video; translation

bots and listening comprehension; and voice chat

and interactive native speaker practice (Robin,

2007). These listening tasks should be in
codm@lrinemnce dwi tim dtagddikateg®d tli et e
t he past when it he deter mi nat
di fficulty was often arbitrary
1988, p. 178). Activities should also be in

anome | inaengcoet | vt t bnssot.u dlemea rsedf ok e o
learning styles and strategies.

Inoterm$ afn ipadiag) deacherd rcam cimplement
Internet-based reading materials in their curriculum
and design appropriate materials and authentic texts
that help students improve their reading (Brandl,
2002) . According to -Based
reading activities that have gained [the] most wide-
spread attention and popularity among language
teachers and students are those in which the
instructor provides a set of learning tasks that
engage the learners in exploring reading materials in
their authenticllenvironmentso (

ndl (20

CONCLUSION AND RECOMMENDATIONS
Incorporating and using CALL in the teaching
process wi || i mprove student s
receptive language skills. CALL combines various
sources and features whi

ch as

s t ulelaming psodesswpodcasts mrgl chatBrig ¢spelaking 2 00 7 ) .

skills); writing blogs and e-mails (writing skills); video
and audio recordings (listening skills); and Internet-
based texts (reading).

& a cbnswldritge the pneporiaricee ®fs inforoati&n. As
teghnologyiand gffecéivie cominunigationd skillsénlthe ps  n o't
21st Century, it is highly recommended that new

technology be incorporated in language classrooms.
Teachersbd abilities to use cC
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studentsd skills, and, aﬁNerrFOWiJhderét%thEi them to |l earn

the language more effectively. If required, teachers .
should undergo professional development regarding that hlgher -level

the use of technology. thinking is more likely

Drita Pira holds a Master Degree in English Language tO occur in the brain
Teaching from Univesity of Tetovo. She works as an

English language teacher at the elementary school Of a StUdent WhO iS
6Hal il Alidemadé in Pozhar anemdtiotnia”ysecure

thanin  the brain of a
REFERENCES student who is scare d,
Eh i B Lo ooy, UpSet, anxious, qry

11(2), 128-141. Retrieved November 29, 2013 from:
http://lit.msu.edu/vol11num?2/bloch/default.html
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into the Foreign Language Curriculum: From Teacher-to
Student-Centered Approaches. Language Learning & .
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Chen, C.E. (2006). The Development of E-mail Literacy: From

Writing to Peers to Writing to Authority Figures. Language
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2013 from: http://lit.msu.edu/vol10num?2/chen/default. html

stressed. ~

Ducate, L. & Lomicka, L.(2009). Podcasting: An effective tool for One |OO kS baCk
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http://lit. nsu.edu/vol13num3/ducatelomicka.pdf e

Lynch, A. J. (1988). Grading foreign language listening the b””'ant teaCherS1
comprehension materials: The use of naturally modified . H

interaction. (p.178) Unpublished doctoral dissertation, University bUt Wlth gratItUde

of Edinburgh.

Robin, R. (2007). Commentary: Learner-Based Listening and to those Who tOUChed
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the vital element

Quote Corner for the growing plant
N The greatest sign of a success and for the S_OUI
forat eacher...is to be able to of the child.

say, The children are now u
working as if | did not exist. ~

Carl Jung

Maria Montessori
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The globalization and internationalization of Higher
Education has affected the education system in
Kosovo. There is an increased need and pressure to
prepare future generations to compete globally.
Consequently, they would need to have a good level
of English if they would like to have equal access to
opportunities. In several colleges in Kosovo, for
example, academic instruction is already being
offered in English. Moreover, basedonthenat i on o6 s
strategic planning for education, starting in 2014,
some Bachelor programbs el ecti
of Masterds programs wil |l be o
language (MEST 2011).
Global competitiveness has led many governments
to introduce English to students at very young ages;
the justification given is that by the time students
) reach the age of entering the labour market, they will
Dardan Shabani already be proficient in English language skills. In
saying the above, it is not surprising that this was
most likely the rational behind introducing English as
a compul sory subject from Gra
education system. Even more interesting is the fact

Th e Ch a”engeS And that English will soon be introduced from Grade 1
- (MEST, 2010, pp. 16).
Op p 0] rtu n |t| es Of The implementation of teaching English will result in

. . several benefits: early introduction to a language
TeaCh|ng Eng“Sh From might pave the way towards a more successful
future in the global labor market; earlier exposure to

The 1St Gl‘ade In KOSOVO cul tur al di fferences can enric
of cultural similarities and differences and indirectly
develop their sense of tolerance; and last, but not
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least, it could bring cognitive benefits. However,
despite the benefits, one must question the
i mpl ementation6s effecti
context of Kosovo, particularly, the lack of
specialized teachers and adequate resources.
There has been little research and thought given, in
Kosovo, to the afore-mentioned issues. This paper
will discuss the possible benefits and challenges of
introducing English from Grade 1 in Kosovo.

OPPORTUNITIES OF LEARNING ENGLISH
FROM GRADE 1

It is not stated in literature that acquiring a foreign
language at an early stage is ineffective, but many
have come to a conclusion that younger acquirers
tend to have more difficulties and reach a decent
level of proficiency slower, as compared to older
ones (Krashen, Long, & Scarcella, 1979; see also
Marinova, Marshal & Snow, 2000). A great amount
of research has been conducted and there have
been many discussions led by influential linguists on
the issue of the age factor, on acquiring a foreign (or
second) language. Discussions and research are
rather concentrated on the difference between
adults and children, and noticeably less attention is
focused specifically on very young learners of a
foreign language (ages 5-8 for example). The
difference in the level of proficiency seems to be the
main focus in several research studies. As far as
proficiency level is concerned, beginning English
study from Grade 1 will have positive outcomes.
According to one study, young learners acquire a
language naturally through exposure, whereas more
cognitive effort is required from older learners
(Hyltenstam & Abrahamsson, 2000).

Krashen, even though non-supportive of the theory
of Critical Period Hypothesis and strongly following
the naturalistic opinion, agrees that, at a certain age,
acquirers have to consciously learn a language by
applying rules (Krashen, 2009). He states that being
naturally exposed to a second language during
childhood is of more value in proficiency than being
exposed to it in adulthood (Krashen, 2009). This
implies that having children exposed to English from
a very young age will give them a chance to first
acquire English naturally, befre they reach the age
when they will have to analytically and consciously
learn the language. However, what does being
Anaturally exposedod to

like? MEST® s initiative t o
Grade 1, in primary school, will be beneficial for
pupils ia 8 gnitivie aspepti Nugerousrexparimants
suggest that bilingualism enhances cognitive
abilities; for instance, Bialystok (2012) conducted
experiments demonstrating that point. He examined
bilingual groups of children and monolingual groups
of children, of the same educational and social
background, who were given several tasks to
complete. The monolingual groups consisted of
Canadians speaking only English, whereas the
bilingual groups consisted of Canadians speaking
both English and French, or immigrants speaking
their mother tongue and English or French. His

findings suggest that bilinguals outperformed the

monolingual s. Thi s i mpl
will see the benefits of language learning in other
aspects of learning and development and will be at
an advantage, as compared to monolinguals.

CHALLENGES

In the long term, a major problem in implementing
English successfully from Grade 1 is closely related
to the lack of specialized teachers. This fact has
been indicated in a report prepared for the European
Commission in 2013 by ICF GHK Poland, where it
states that primary school teachers and even
English language teachers in Kosovo are not ready
to teach school-starting age pupils and that they
must undergo additional language teacher trainings.
The two major English Departments that prepare
future English language teachers in Kosovo, at the
Faculty of Education and Philology in the University
of Prishtina, are not equipped with staff specialized
in teaching young learners, nor do they offer
programs which exclusively prepare teachers for
very young learners. Consequently, teachers
assigned to teach English from Grade 1 will face
many challenges. Firstly, the methodology applied
needsto fitthe pupi |l sd needs
teachers can by no means use the same approach
as when teaching the
where generally the grammatical-focused approach
to teaching is used.

Unfortunately, the grammar-translation method is
still very present in English classes at different grade
levels in Kosovo. If it is considered that young
learners acquire language naturally, and not based

E solgly onsrdles,ithen tealchers nelechte make sura
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they offer informal instructions centered on task-
based activities and communicative approaches.
Krashen outlines that children acquire language
through comprehensible input, such as reading and
listening (Krashen, Long & Scarcella, 1979). Since
children of the age of 6 or 7 are still incapable of
reading, offering qualitative but comprehensible
i nput through I istening
goal in the class. However, further consideration is
needed of the astonishing results of a research
conducted in Croatia where students ages 7 and 8
were introduced to grammatical concepts and had
positive results (Enever, Moon & Raman, 2009).

CONCLUSION

Introducing English from Grade 1 will be beneficial to
language learners, to prepare them for a brighter
future and, in a broader sense, if successfully
implemented, generate promising students and
youth for the countryods

mentiored issbieg ard jiistea glangeaot whetlactu@lly ma i n

needs to be worked on and analyzed. As there have
been many other countries that have introduced
English from Grade 1, that research can be studied
and used as comparatives and/or models.

Moreover, the Kosovo Curriculum Framework
directs teachers towards a communicative approach
(MEST, 2010). However, issues related to the

Dardan Shabani holds a BA degreekinglish Language
and Literature. For fours years he has been teaching
English to teenagers and adults, but currently he has

syllabus, its effectiveness, the accompanying
resources, and so on are only some of the obstacles
that a classroom teacher might encounter. Teachers
will have to either use a course book as a guide, or
work independently, which requires competency,
and also resources, of which teachers are in short
supply. Additionally, Mustafa (2011, pp. 2) mentions
an example of research that states how Chinese
students had difficulties adapting to new
communicative approaches in the classroom
because they were accustomed to former, traditional
methods. However, the fact that children from Grade
1 will not have been introduced to traditional
methods is one advantage. This way, as Mustafa
suggests, teachers can accustom children to the
at mosphere, which wildl
habits of
studentsd schooling.

In addition, considering the advantage of young
learners to develop phonology better than older
learners (see Gass and Selinker, 2008), teachers
themselves must have English language proficiency
and offer qualitative and comprehensible input,
which means that all primary teachers must be
equipped with satisfactory English skills. If the
establishment of a strong teaching skills base is
what is needed, effective preparation is needed to
make sure the situation does not end up as
unsuccessfully as in Bangladesh, where the
Government applied English from Grade 1 but it
resulted with zero outcomes (Moon & Enever, 2009),
as a consequence of inadequate preparation in the
aspects mentioned above.

developed an interest in young learners. He is an active

member of KETNET.
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Mensure Jashari

Teaching English To
Interethnic, Mixed
Ability High School
Students: Challenges
And Opportunities

Teaching a single ethnic group of students may be a
challenging task. However, a more difficult and
complex task is to teach students from different
ethnic groups combined with differing linguistic
backgrounds and physical capabilities, particularly if
the students belong to ethnic groups that were
involved in an armed conflict, as is the case with
Albanians and Serbians. In this article, | am going to
share my story about the challenges and benefits of
teaching English in Kosovo to ethnically diverse
students who were enrolled in one of the English
Access Micro-scholarship Programs.

ENGLISH ACCESS MICRO-SCHOLARSHIP
PROGRAM

In November 2013, | began teaching English to high
school students from different ethnic/linguistic
backgrounds in Gjilan, Kosovo. The students were
enrolled in the English Access Micro-scholarship
Program which was sponsored by the U.S.
Department of State, Bureau of Educational and
Cultural Affairs (ECA) and is one of the initiatives of
the Office of English Language Programs.
Implemented by KETNET Gijilan, the mission of the
Program is to provide English language skills to high
school students from economically disadvantaged
sectors, and to help them gain an appreciation for
American culture and democratic values. The Gjilan
program brings together high school students from
different ethnic backgrounds during the weekend.
Albanian, Serbian, and Roma students attend
classes together at Arberia High School in Gjilan in
two consecutively run classrooms. These students
do everything together while learning. Through
English classes, ethnic segregation is minimized
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among youth in Kosovo, and cooperation and
dialogue for the benefit of the entire society are
promoted.

The program also brings American education,
culture, and traditions closer to the students. The
complete program, including field trips, visits by
speakers, access to high quality teachers,
interactive methodology, sharing of responsibilities,
and after class activities add to its uniqueness.
Students have three different classes per day i
English  language, American culture, and
technology. Besides classes, there are also other
enhancement activities and intensive sessions
which will include two summer camps. Enhancement
activities include visits from important speakers and
visits to American schools, the American Corner,
(US-funded library in Pristina), museums, theatre
and even the U.S. Embassy. Students will also
spend one week during two summers attending
summer camps. Through these activities, the
curriculum strives to provide students with unique
opportunities  which they would not have
experienced otherwise.

CREATING A SAFE AND FRIENDLY
ATMOSPHERE

For learning to take place, every teacher should
create an environment where students feel safe and
encouraged to participate actively. Establishing
classroom rules could be the first step towards
creating a safe environment. While the Access
students have been accepted through an open
competition, there is no guarantee that they will
remain if they break any of the classroom rules. A
student is automatically expelled from the group if
others complain about his/her inappropriate

behaviour. Following the rules of class is a must.
Students are taught that they have responsibilities
as members of the classroom.

Consequently, establishing classroom rules and
conducting attractive activities seems to encourage
students to regularly attend classes and to actively
participate in activities. What is more, it is quite
common to hear their comments about looking
forward to the next session. As a teacher, | also feel
good to teach in an environment where students
respect each other and they make an effort to
actively participate in learning.

-'\_‘" %"‘ ‘
AN 4

THE INEVITABLE CHALLENGES

In every beginning there are challenges.
Teaching English to students of different
backgrounds is not a fairy tale. There are some
challenges which make this process more difficult.
The students come from ethnic backgrounds that
were previously involved in an armed conflict. Even
after six months of attending classes, there are still
some who hesitate to work with a certain classmate.
Both teachers and students need more time: the
teachers should be patient and careful not to impose
anything that makes students feel uncomfortable.
Students on the other hand need more time to get to
know each other and to learn the skills of
cooperation, negotiation and communication in
English.
Often, it is difficult for students to understand each
ot her 6s
English. These | earnersbéb
low intermediate. For this reason, there are times
when the students cannot express themselves
adequately in an English-only environment. Because
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the students come from different linguistic
backgrounds, students cannot communicate in any
other language, so they often struggle to accomplish
an activity. This presents a challenge as, they need
to find ways to get their messages across.

What is more, not all students are able to perform
the activities that we deliver in class. Some of them
have a mobility disability. Their disability hinders

teachersd planned activi

the classroom. Teachers, therefore, must consider
and choose carefully activities to engage all
students. Thus, certain activities are not possible,
and teachers need to be flexible and creative.

During the summer, students will participate in two
camps, offering intensive sessions to learn English.
During the camps, the students will have more
opportunities to interact with native English speakers
and participate in games and learn together. They
will have more time and more attractive opportunities
to get to know each other better.

THE BENEFITS

Despite the many challenges, Access is cherished
by the students. Every Saturday, when other high
school students rest at their homes, do sports or
other free activities, our enthusiastic students come
to attend English classes. They learn about English
language, Americanism as well as technology.
These interrelated sessions help them increase their
knowledge about the aforementioned topics.

Bdsides learhirg,t thei studentd make new Vrientse n t

and learn more about different cultures. For any
teacher, and every open-minded person, seeing
Serbian and Albanian students in Kosovo
collaborating on a task is a great achievement.
Cooperation can be seen as the first step towards
minimizing ethnic barriers and prejudices. Through
contact and communication many problems can be
solved or avoided.

Consequently, Kosovo will have less ethnic-oriented
problems and will become a more democratic
country, protecting and respecting the interest of all
its citizens. Lastly, through an interactive approach,
students will not only learn more the language, or
about technology and/or American culture, but they
are going to learn skills that will help them become
more active and responsible citizens in the future.
They will learn negotiation, active listening, they will
learn that people are different but still equal and so
forth.

A teacher és j ob i s al
teaching to a monolingual or multilingual group of
students. A main challenge is to consider the needs
and reactions of students who come from different
ethnic backgrounds and mobility levels, and who can
communicate with each other only through English.
The physical abilities of students also impact lesson
planning and require constant flexibility.
Nonetheless, the benefits of teaching such a specific
group of students are numerous; mostly, | feel
privileged to be able to contribute to the education of
future generations who will hopefully choose
cooperation and dialogue instead of segregation to
overcome barriers.

Mensure Jashari is an MA student with English
Language and Literature Department in tHaiversity

of Prishtina. She is also an English Language Instructor

with Kosovo Armed Forces. Sheshaeen closely
involved in manKETNET activities.
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Blerta Shehu

Using Technology To
Meet Student
Learning Styles

The use of technology in the classroom is rapidly
growing in many countries around the world. It has
been emphasised by many experts that the
integration of technology in classrooms has many
benefits, such as: increasing student motivation for
class attendance, increasing preparation and focus
on tasks, assisting in the development of respective
language skills and so forth.

Though technology in the classroom can assist
|l earning, studentso
are aware that students have different multiple
intelligence and different learning styles.

needs [

Howard Gardner (1983), psychologist and professor
at Harvard University, introduced multiple
intelligences that all humans possess: Verbal-
Linguistic, Logical/Mathematical, Visual/Spatial,
Bodily/Kinesthetic, Musical/Rhythmic, Intrapersonal,
and Interpersonal. Although these intelligences are
part of each human, they vary within each individual
and change overtime.

Nonetheless, the focus of this paper will be on a less
complex classification which is based on student
learning style models (Visual, Auditory, Kinesthetic).
Based on these styles, | will propose how teachers
can utilise technology in order to enhance student
language acquisition.

DIFFERENT LEARNING STYLES

As stated previously, although there are multiple
intelligences identified by Gardner, the focus of this
paper will be on the visual, auditory and kinesthetic
learnegs. .
ﬁsu@learneyarather kinyof|learmrsgho have
difficulties in understanding instructions, tasks or
activities described only orally. In order to
understand the tasks or activities better, they need
visual description.

The characteristics of the visual learners :

A Are good spellers.

A Memorize things by seeing them on
paper.

Would rather watch, than talk or do.
Notice details.

Remember faces better than names.
Have trouble following verbal directions.
Doodle on their paper, and

Like to read. (Hutton, 2013)

> > > > D> D>
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Unlike visual learners, the auditory ones learn best
by hearing the information, and may have difficulties
with written instruction. So, in order to understand,
they need to hear what is being said.

Characteristics of the Auditory learners:

A Memorize things by repeating them aloud.

A Have difficulty being quiet for extended
periods of time.

Read slowly.

Have difficulty following written directions.
Enjoy talking.

Like explaining things to others.

Remember names.

Enjoy music. (Hutton, 2013)

> v D>

Finally, kinesthetic learners learn best through
movement. For example, instead of sitting and
completing worksheets, they need to utilize
movement and touching in order to learn more
effectively.

Kinesthetic learners like to:

A Move around a lot.

A Touchpeople theyore t

A Tap their pencil or foot while doing
schoolwork.

A Solve problems by physically working through
them.

A Express their feelings physically, such as
hugging and hitting. (Hutton,2013)

al

1 Check the British Council website, Learn English,
which has various Vocabulary resources that can be
utilized by both teachers and students.

The use of technology for VAK types of learners
Karen Price (1987) regards learning a language as
a process involving many senses; the same way
technology involves many senses when it is used.
Technology assists in understanding socio-cultural
components of language, making it easier for
students to acquire all components of a language.
When technology becomes available in our classes,
we as teachers should be able to utilise it to include
all types of learners in order to help them improve
language skills. In order to achieve this objective,
activities should be selected so all VAK learners get
involved in the learning process. Therefore, | will
discuss the technology and some activities that are
helpful to these kinds of learners.

USING TECHNOLOGY TO TEACH VISUAL
LEARNERS

According to Gardner (1983), the technology tools
that can be used for Visual or "picture smart"
learners are: Photo sharing websites (like Flicker,
where they can share images and describe them),
puzzle building tools and vocabulary flashcards
(Gardner ;1983). Considering, visual learners learn
and memorize vocabulary better by seeing new
words in pictures, there can be various forms of
activities teachers can use. One possibility is for
teachers to ask students to find pictures of a specific
list of words and publish them on Flicker with
descriptions (definitions and examples using the
word in a sentence). Another possibility, in case
schools are equipped with computers is having
learners guess the words for images before they
appear in the computer screen! and click on the
respective word. This could easily be done with
printed flashcards where on one side, there is a
picture and students can guess what the word is
before they flip the flashcard to see the actual word.

USING TECHNOLOGY TO TEACH AUDITORY
LEARNERS

Unlike visual learners, the auditory ones learn best
by hearing the information. As this is one of their
main characteristics, the technological solutions
suggested for auditory learners are based on the
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idea of offering students the possibility to listen
(Ross&Shultz, 1999). This can be done via recording
audio-files or using existing audio-recorded files and
showing them to students. Another main
characteristic of the auditory learners is that they
attain and maintain information via discussions and
repetition (Leopold, 2012).

which when available for use, assists student
learning.

| hope that the technological solutions suggested in
this paper will be helpful to teachers who use
technology in their classes and find them suitable
and useful for their students as | found them.

Blerta Shehu is finalizing her Master studies in English
Language Teaching at the SEE University in Tetovo. She
has worked as a teach&miner assistant with KETNET
and she is currently part of a teacher training team on
young learners. She works at the High School of Visual

A website that teachers can use to help these
learners is English Central? for which the facilities
required are a computer lab, headsets and the
Internet. In this website, they can hear information
by watching videos, learn new words, and finally say

the information from the videos out loud. In the latter,
auditory learners repeat the words loudly, record
themselves, and then they can receive feedback
from a native speaker. Teachers can use this
website with various student ages and levels of
English, including also children or young learners.

USING TECHNOLOGY TO TEACH KINESTHETIC
LEARNERS

Finally, when it comes to the kinesthetic learners or
the "body smart, o we
around a lot. According to Gardner (1983), one of the
technological solutions for this type of learners are
video production activities. Teachers can allow them
to record different class activities (like skits or role
plays) by using cameras so that they can move
around the class, and then have them present their

work orally. Moreover, Gardner (1983) also
suggests that teachers should incorporate
technology that provides movement, such as

keyboarding and mouse where they can press
buttons very often. There are various websites that
can be used for the kinesthetic learners including
Cambridge English Online. 3In this website, they can
create their own cartoons by constantly clicking and
pressing the keyboard.

In conclusion, although the classification of learning
styles is complex, there are three main types of
learning styles (Visual, Auditory and Kinesthetic).
Visual students are apt to learn best by seeing
images, auditory students by listening and speaking
whereas the kinesthetic ones though movement. To
trigger features of each learning style, technology
proves to be a highly recommendable resource

2 Seehttp://www.englishcentral.com

Arts in Gjilan.
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» ASK AN EXPERT

The Ask an Expert section is a place for everyone
involved in English teaching and learning to submit
a question. Your question will then be addressed to
a more experienced teacher and/or educator and
you will receive a response.

QUESTION 1

| was reading the New Curriculum Framework and |
found out that, according to point 6.1., .."textbooks
must not serve as the only tool to plan and organise
the classroom teaching and learning. Learners will
need to have access to a wide range of learning
resources (such as student activity/ exercise books,
workbooks, other fiction and non-fiction books etc)."
But if | am not supposed to rely entirely on a
textbook, and considering the limited resources in
my school, what should | do to comply with the New
Curriculum Framework? And why shouldn't | rely on
the textbook when this has always been the
practice?

EXPERT:

Shykrane Gérmizaj

TEXTBOOKS VIS-A-VIS TEACHING AND
LEARNING

For a long time the prevailing opinion regarding
successful learning was represented as a triangle
comprising student i teacher- textbook, in any
order of arrangement based on teachers attitude
towards teaching.

Those days, considering our teaching context, this
seemed to be right and sufficient. Teachers and
students were more than happy to have been
provided a textbook and, of course, we thought we
should cover it oO6from
must admit that what counts is the knowledge and
skills that follow us throughout our life when the book
covers and all the books we have studied are
forgotten.

Wh e n one reflects upon
practice, it is useful to remember that our teachers
and the methodology they used have been greatly
influential in modeling our own core beliefs and
attitudes as teachers. However, we should not forget
that a number of changes have occurred in the
world, and in our country as well, regarding English
language teaching practice. Today English is widely
present in Kosova. Contacts with spoken and written
English are realised on day-to-day basis due to
changing status of English in our country as well as
worldwide, and the availability of a wide range of
sources including native and non-native speakers of
English, literature, textbooks, dictionaries, cable TV,
ICT, and above all Internet. Exposure to English
beyond the classroom is at its maximum.

But is it so in the classroom? If we still have to solely
rely on our textbook, perhaps this is the reason why
the triangle of successful learning does not yield best
effect any |l onger. We
we may have an excellent textbook; however, it may
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not be within the scope of interest of particular class
or group of students we teach. Consequently they
may feel bored, uncooperative. It may happen that
we have been using the same book for quite some
time, it may have lost its initial appeal, and we may
be bored. The students will sense this! And, there
will be no response on their part. What can be done
under such circumstances?

We all know we have to comply with curriculum
requirements and cover the syllabus. True!
However, this does not mean that we cannot use our
own resourcefulness and creativity to achieve the
envisioned learning outcomes. Syllabi may be of
different natures: notional, functional, content-
based, structure-based, topic-based, and similar.
Why not interleave them and design an alternative
syllabus for your own students, one that will suit their
needs and ensure the accomplishment of the
learning outcomes? We constantly need to keep in
mind that one of our basic concerns as teachers, as
well as our primary task, in a learning-centred
classroom is creating opportunities for learning to
happen.

RESOURCES AND SOLVING THEIR
INSUFFICIENCY

In order to achieve a learning-centred classroom
where learning can happen_you will need materials
other than your textbook. These can be alternative,
complementary, and supplementary materials.
Limited resources in schools should not discourage
you. There is a wide range of items that can be used
as teaching materials in ELT: realia (fliers, posters,
menus, bus tickets, postcards, stamps...), simple
drawings (stick-people, faces, animals, objects,
places), magazine pictures, news items,
advertisements, and similar. You can create your
own collection of materials with minimum resources.
If you do not feel confident enough to draw, you can
engage your students by setting a concrete task
(e.g. draw maps, household utensils/ pets/
classroom...) if you have planned to teach
vocabulary items of this register. In time your
collection of materials will grow, and, what is more
important, you can reuse, classify and modify them
and, thus, you will always have a tool-kit ready to
use.

Internet is today undoubtedly an infinite resource.
Why not use the innumerable cites to download

colourful pictures of people, objects, places,
settings? Your students are computer nerds. Why
not engage students in creating teaching materials
and make them believe t
when they are actually performing tasks and
undertaking projects? Fulfilling a task, undertaking a
project, working in group, interacting and,
collaborating (even online), sharing and caring,
sharing work and responsibility, students develop
their personal and interpersonal skills and become
better prepared for team work awaiting them in real-
life situations. Why not use many tools like quizzes,
games, songs, and videos, not only to improve
| anguage skill s, but
problem-solving, critical thinking, and creative skills?
The youngsters already spend plenty of time on the
Internet. Why not make use of this fact and make
their Internet experience focused and viable?

REFLECTION

One thing is certain: not all learning happens in the
classroom. Curriculums and syllabuses are
important guiding documents. Learning outcomes
and competences do matter; how these are
achieved depends on your creativity and
resourcefulness and your
we want to keep abreast with contemporary
developments, then we have to reflect and adjust.

Professor Shykrane Gérmizaj, PhD, teaches at the UP
Department of English. She has published books and

hey

al s

studies in linguistics, has initiated reforms in her
environs, and has contributed to the reforms of English

language curricula at praniversity levelHer life-long

interest remains applying the findings of research in SLA

in classroom settings.

Quote Corner

~Y
nTeII me and | forget,
teach me and | may remember,

-—ru
involve me and | learn. r~

Benjamin Franklin

Page |17

(o]

ar

stude



QUESTION 2

Dear expert,

A colleague of mine, who attended a seminar on
differentiated instruction, told me that teachers are
now required to make lesson plans that meet the
needs of all students (of those who lag behing, those
in the middle and the advanced ones). Could you
please tell me how can |, as one person, possibly
meet individual needs of up to 40 students? Does
this mean that | need to develop a separate lesson
plan for each student? What does differentiated
instructios mean in practical terms?

EXPERT:

StephanieDrotos

Dear Caring Teacher,

The fact that you asked the question, following up on
your colleague's experience, shows your concern for
developing your teaching skills and interest in
helping your students. "Differentiation" is a rather
new buzzword in education but the idea is not
new. The need for differentiation originated perhaps
in the early educational ideas of Locke and
Rousseau and was formally carried forward through
Progressive  Education theories of Dewey,
Pestalozzi, and others who acknowledged the
importance of understanding, reaching, and
motivating each individual student.

The first step in teaching using "Differentiation
Instruction” is philosophical. First, teachers must
notice that their students are individuals with
different backgrounds, learner profiles, and
interests.

We know from research that learning happens when
students are engaged and motivated. This is best
achieved in a warm classroom environment where
each student feels understood and valued. To
understand students means to take notice of their
individual differences and needs. When | asked
teachers during ETPDP (English Teacher
Professional Development Program) 2013 to list the
differences of students in their classrooms, it was a
struggle at first to list them. Teachers told me their
students were all the same. However, after we
thought more deeply, we realized that there were
differences between students. Their home lives were
different. Some students had 2 parents; some did
not. Some had parents who could and did help with
school work; others did not. There were economic
differences. Some took vacations in Albania; others
had never traveled outside their region. Their
personalities differed. Student had different levels of
motivation, different interests, different behavior, and
emotional control, etc. Learning differences also
existed. Some were more ready for certain skills
than others. Academic interests differed too. Some
students had learning difficulties and special needs.
In bigger cities, we found cultural and religious
differences too.

The second philosophical realization important to
differentiation is that the blame for language
difficulties does not lie solely within the
student. Language learning difficulties are the result
of a failure of instruction in meeting the needs of the
student. This calls for a change in the way we teach.
In order to help meet each students' learning needs,
teachers must start by first knowing each student. To
do this, some practical ideas are as follows.

1. Learn your students' names.

The first step should be to learn each child's name.
There are some good games and ideas for learning
large numbers of names quickly and this should be
part of the teachers' work during his or her first week
of school.
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One way to do this is to take a digital photo of each
student holding up a name tag. After class you can
practice. (Some additional ideas can be found here:
https://www.teachervision.com/teaching-
methods/classroom-management/6708.html )

2. ldentify your students' skill levels, interests, and
goals (for high school students)

This is where assessment comes in. Frequent
assessment, both formal and informal, will help you
identify and gauge your students' needs. Use your
assessments to guide your instructional planning.
Give both a pretest and a posttest. Test student
knowledge of the unit before (pre) you teach it to see
who already knows the information. Use a posttest
to see if all students are ready to move on. If a
student fails, find out why and reteach. Keep good
records of where each student is "at" academically.

3. Teach students, not a subject.

At the heart of good instruction is making content
visible to students. New concepts will be grasped
more easily by students if they are packaged at their
level and interest. Offer the instruction each student
needs. Meet them where they are academically. If a
student has already mastered a skill you plan to
teach, why make him/her listen to the lesson? Offer
your student a more challenging task or send the
student on to the next lesson. If you have 3-4 lagging
behind, group them together for extra help. What
might this look like in a class of 40? Well, to a
traditionalist, it might look like chaos, but a modern
educator will see a busy, active, engaged group of
students doing many different, meaningful things.
You might spend most of the class time helping a
small group of 5 "catch-up" while another group of
students do an advanced project. The majority of
students might be completing a few textbook pages
and checking their answers when they finish each
page on their own. Does this happen automatically
and smoothly? No, teachers who differentiate spend
several weeks teaching the "rules and procedures"
for independent work. How to walk around the
classroom, get supplies, and ask questions become
lessons in and of themselves. Great teacher tools
include individual conferencing, star charts, student
folders/portfolios and packaged programs such as
Writers' Workshop, 6 + 1 Writing Traits, Cooperative
Learning and the Dalily Five.

There are many articles and videos online with
information about differentiation. Some good places
to begin are below.

Stephanie Drotos holds a PhD in Educational Potiog
Leadership from Ohio State University. She has over
fourteen years of teaching experience. She works with
teachers in Kosovo to develop and implement English
teacher professional development programming. She is
currently the Senior English Language Ie&l funded by

US Office of English Language Programs.

RESOURCES:

DIFFERENTIATION

Differentiation Central

http://differentiationcentral.com/

A Visit to a Differentiated Classroom from ASCD (video)
WARNING: Ideal Classroom Alert, all ideas might not work in the
Kosovo context

http://iwww.youtube.com/watch?v=n2i-Uz95SRs

3 Ways to Differentiate Learning Stations (video)
http://www.youtube.com/watch?v=E3LIjMkI20Q
UNDERSTANDING EXPERIENCES OF OTHERS

Rita Pierson: Every kid needs a champion (video)
http://www.ted.com/talks/rita_pierson_every_kid_needs_a_cham
pion.html

Diversity Films

http://diversityfiimseries.wordpress.com/
http://portal.education.indiana.edu/ediverse/DiversityFilms.aspx
Quality Education for All in Kosovo (Unicef Report)
http://www.see-educoop.net/education_in/pd
flunicef-qualityeducationforallinkosovofin

al.pdf

KOSOVO

Kosovo New Curriculum Framework
http://www.eu.eduswap-ks.org/kcf.html

Quote Corner

'zOnce you have learned
to ask questions 0 relevant and
appropriate and substantial
guestions @ you have learned
how to learn and no one can
keep you from learning
whatever you want or u
need to know ~

Neil Postman and Charles Weingartner
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» LESSON PLANS

Rexhep Veliu

Using Literature Books
To Teach English

Teacher: Rexhep Veliu / Grade/ level: VII

Number of students: 35 / Age: 13-14 years old
Materials needed: Copies of the book Robinson
Crusoe by Daniel Defoe (which can be obtained at
the American Corner) or copies of passages from
the book for students, audio CD of the book, Express
Publishing activity book for grade VII, CD-player.
Topic: | am leaving home Robinson Crusoe by
Daniel Defoe

Lesson length: 40 minutes

OBJECTIVES / LEARNING OUTCOMES:

At the end of the class students will be able to:

A Name at least six professions.

A Summarize the main points of the read
passages.

A Orally discuss:

A 5 advantages and 5 disadvantages of being a
sailor.

A Describe Robinson Crusoe as a character.

ACTIVITY 1 (5 MINUTES):

Students are divided into groups of 4-6 and each

group is distributed a copy of the activity below:

1. Pablo Picasso a) Astronaut
2. Socrates b) Politician

3. Marco Polo c) Scientist

4. Robinson Crusoe d) Philosopher
5. Amadeus Mozart e) Painter

6. Indira Gandhi f) Explorer

7. Neil Armstrong g) Sailor

8. Einstein h) Composer

The groups then discuss their answers in class.
The groups then discuss their answers in class
whereas the teacher confirms the correct answer.

ACTIVITY 2 (8 MINUTES)

Students are asked to share any information
regarding Robinson Crusoe. Once students have
contributed with their answers, the teacher informs
them that they will discuss more details about
Robinson Crusoe throughout this lesson. The
teacher distributes handouts of the activity below to
each group and prepares the CD. Students are
asked to listen to the CD and indicate whether the
following statements are true or false:

1. Robinson Crusoe was born in England T/F

2. Robinson Crusoe did not like sailing T/F

3. His father did not want Robinson to go to sea T/F
4. Robinson was 19 years old T/F

5. He went to sea and left his parents (home) T/F

ACTIVITY 3 (17 MINUTES)

6 groups consisting of 5 students are created. The
teacher prepares sets of books or copies of
Robinson Crusoe: Chapter 1; | Leave Home, page
5, Express Publishing in advance and distributes
them to the groups. After reading the text, students
are given the following tasks:

Groupl and 4: Describe Robinson Crusoe by using
only five adjectives.

Group 2 and 5: Write five reasons why Robinson
Crusoe wanted to go to sea.

Group 3 and 6: Write at least three problems that
Robinson Crusoe may encounter at sea. Groups
then present their answers in a class discussion.

ACTIVITY 4 (10 MINUTES)

After having described the main character in the
previous activity, students are given a text
containing Robinson
Activity Book page 32 Express Publishing). Then,
based on the previous activity and the information
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students have gathered, they are asked to write
and present five advantages and five
disadvantages of being a sailor.

Homework: Students write a text about a person
they admire by using the notes given below to help
them, a description similar to that of Robinson
Crusoe.

DESCRIBING PEOPLE

Paragraph 1: Introduction (name, where you met
him/her)

Paragraph 2: Physical appearance (age, height,
hair, clothes and special characteristics)

Paragraph 3: Personality

Paragraph 4: Feelings/Comments

The aim of the homework is prepare students to

write an Essay on the topic: Describing People,

the topic for the next class.

LESSON PLAN

Subject: English Language

Teacher(s): Sherife Sejdiu

Topic: Is cheating acceptable?

Aim: Performing a role play

Grade: eighth/ ninth

Number of students: 30 students

Time: Two lessons of 45 minutes

Objectives: By the end of the lesson students will
be able

A act a role play about cheating.

employ at least 60 % of the cheating-related
vocabulary provided in class via activities in
Step 2, with at least 70 % accuracy in
pronunciation.

A give feedback on student presentations

> >

Materials: Handouts, pictures, computer, projector,

Rexhep Veliu has a twerfiye years teaching experiencesPeakers (if technology is not available, the teacher
Currently, he is doing an MA wiffaculty of Educatiomt can read a similar story, instead of using technology,

the University of Prishtina and he is teachiag
Gramenoo

active KETNET member.

Sherife Sejdiu

Performing a role play

fi Mand tadn s/he will discuss with the students).
Mi dd| e-KBSava ¢le is anis@ating drgafigément: Students are divided in five

groups, each group consisting of six students.
Differentiation: Every teacher knows his/her
students and knows best what their needs are.
However, throughout the activities, | am going to
recommend a few ways on how to engage all of the
students to work equally according to their English
level and type of learning.

PROCEDURE:

Step 1: To engage students in the lesson, the
teacher shows a video of two students cheating. In
groups, students are required to discuss the video
and the reasons leading to cheating. Questions that
could be utilised by the teacher to facilitate student
discussion include:

Where is the action taking place?

What are the students doing on the video?

Are there ways on avoiding cheating during the test?
What would you do in that situation?
(This activity will engage visual and auditory*
students) (10 min.)

4 The classification visual, auditory and kinestheticis& i nest hetic types of |l earners
basic classification excluding more complex processestudents in whom visual or auditory features are more

during learning. When saying that auditory or visual present than kinesthetic ones are activated. This is valid

learnes are activated it does not imply that the
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Step 2: Having informed students on the lesson
topic via Step 1, groups are given tasks based on
their English level. The options provided below
activate the visual, auditory types of learners and
assist the development of various features, such as
grammar and vocabulary, in concordance with the
groupsd needs. Remember
and pictures should relate to cheating. Group 1 can
be given a picture cut into pieces like a puzzle and
they will be given sentences to join with the pictures;
at least two sentences per picture can be given. The
sentences and pictures will be mixed so the student
have to put them in the correct order. By joining the
pieces of the puzzle with the sentences, they will
create the play that they will act. The picture and
sentences should be chosen by the teacher. Group
2 can be given a script with some words missing.
Being given multiple choice answers, students
should choose the best option for each gap.

Group 3 can be given the key words missing from
the text which they have to place in the correct gaps.
Group 4 and 5 can be provided with a text with
grammatical errors. They can correct the tenses,
word order, or other features deemed necessary to
develop. The group that proves to be more hard-
working will be assisted with a situation they could
use when
Step 5) (15 min)

Step 3: Students analyze if there are any words that
they did not understand during Step 2. First, they try
to analyse them within the group to find their
meaning and if students cannot do so, the teacher
can provide answers. Second, students write a play
related to cheating and if necessary, the teacher
should assist each group during the process of
writing the play. (20 min) Students are advised to
get together after class and practice their play.
Personally, | invited my students to practice at
school under my supervision to establish better time
management and to give advice when students
required. Each group was scheduled for 30 minutes.
Step 4: Students perform their play in front of their
class. They may be allowed to use their notes, but
not to focus on them all the time. Each group is given
five minutes to perform. As students perform, the
teacher takes not es

for all the other instances in tHasson plan when using
this classification.

about t he

performance. An evaluation rubric based on the
teachers6 interest
purposes. (30 min.) Students are also given a
handout where they have to take notes about other
studentsd role plays.

concentrate more on every role play, will prevent

,boraegldm ont these twhox hawe finisloed i tlkie d

presentations, and possibly will reduce the stress on
those who have not presented yet. To encourage
student note-taking, the teacher can add the
handout with notes as part of the evaluation for the
role play.

Step 5: The teacher gives students feedback based
on the notes he/she took during the plays. Then,
students discuss about their experience during the
performance, the lessons learned from it, how will it
impact them in their studies and preparation and so
on (15 min.)

THE ACTIVITY

Two students are on their way to school. Student A
asks Student B if he/she has prepared for the test.
Student B has prepared, however student A has not.
Student A tells his/her friend he/she has a little help
and reaches for some small pieces of paper from
his/her pocket.

wr i ti nGhda hac tpil veyhery(tb8yeget atfischool they continue discussing

with their other friends about the test until the teacher
comes in the class with the tests.

Student A finishes before Student B, however on the
way out, the papers Student A has used to cheat fall
in the ground. They fall beside the desk of Student
C. The teacher finds the papers and asks Student C
about them.

Wh a't would you do if
position? Would you defend yourself by turning your
friend in, or would you defend your friend and take a
responsibility of a mistake you have not committed?
Write a short play based on this situation!

Sherife Sejdiu holds a BA in English Language and
Literature from the University of Prishitna,. She is
currently doing a Master in Curriculum and Instructions

at the University of Arkansas at Little Rock.
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» SHORT ACTIVITIES

Nafije Zogaj

Thumb Ball
Vocabulary Revision

Grades: 1-7 (it can arranged to fit higher grades too)

This is a vocabulary revision fun activity which can
take 5 to 10 minutes. It works as a lesson starter, or
if one chooses to have a fun end to the lesson and
revise at the same time, it can be used for the end of
the class. All you need is a soft spotted medium size
ball. Write the letters of the alphabet on the spots
with a marker. Explain to the students that you are
going to throw the ball, and the one who catches it
must look for the letter under his right thumb.
Beginning with that letter, the student should say
adjectives, verbs, nouns or other lesson-related
vocabulary that you plan to revise. After he/she says
it, s/lhe passes the ball to another student, and the
activity continues until everyone has had a chance
to provide their examples. The student who is able
to provide the highest number of words will win. This
activity enables students to think, to be quick, to
revise, and to have fun at the same time. (taken from
IAETFL Hungary 2013)

Ylberina Thaci

Warm-Up Activity

This activity is called
number of ways. It can be used as an introduction to
a topic that will be covered on that day. It usually
takes 10-15 minutes. It gives students the chance to
express their opinion on a certain topic before it is
discussed in whole during the lesson.

Procedure:

Write the following words on large pieces of paper
(or the white board): strongly agree, agree, disagree
and strongly disagree. Place each poster in visible
places around class. The teacher makes a
statement related to the upcoming lesson. For
instance, if the lesson is about protecting the
environment, the teacher can make the following
statement:

People in our country recycle plastic bottles.
The students move to the part of the room close to
the poster that matches their opinion. The teacher
continues making statements like this until the most
important key facts are summed up.
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Prior to teaching in Kosovo, the largest class | taught
was AEnglish Through Fil
class had about 120 students. | also taught some

» SPECIAL ISSUES
large Listening/Speaking classes in Saudi Arabia.

The Special Issue tackissueSthat are deemed  \jy classes there sometimes had 50-70 students in
useful for English teachers in Kosovo, and bringsgne section.

first-hand experience and advice from English
teachers with a similar experience.

mo i n

B) WHAT WERE THE MAIN CHALLENGES

C2NJ GKS FANBIG A & 4 dzS 2 THAT YOU FACED AS A LANGUAGE TEACHER 5 § Kl @&
decided to discuss the issue of teaching EngfistWWHEN TEACHING LARGE CLASSES?
large classes. The topic is relevant for many EngS© me of the main challenges th

teachers in Kosovo: often, they have too ma
students per class and limited resources, whi
leads to many other challenges. However, this is 14
a unique problem. Many countries around th
world share similar challenges. For this reason, \z
asked two international teachers to share the
experiences in teaching English to large classe A
order to get some tips/ideas and make teaching

our context more successful. )
A

Kate Muvley

A) WHAT IS THE LARGEST CLASS SIZE THAT

YOU HAVE EVER TAUGHT? IN WHICH
COUNTRY?

A

The largest class that | have ever taught in
Speaking/Listening is here in Kosovo. Currently, |
have about 260 students in my speaking/listening A
class and they are divided into only two sections.
Over 100 students often attend a class.

51f you have suggestions about a topic/issue that you
would like to see it being dealt with in this section do not
hesitate to contact the Editorial team.

in teaching large classes include:

Keeping all of the students engaged during the

class is difficult in a large group

With over 100 students in attendance, it can be
difficult to |l earn everyoneos
I have run out of chairs and had to have students
stand through class

It is more difficult to assess st udent sé
abilities when they do not have an opportunity to
speak as often

Structuring the classroom for a variety of
activities can be difficult.
room to move desks or tables around for

different types of activities.

speal

C) HOW DID YOU COPE WITH THOSE
CHALLENGES?

| use a variety of methods when working with large
classes. Following are a few of them.

To learn students names, | have each student
create a Student Profile. This is a one page form
they fill out about themselves. There are several
qguestions on t he form
abilities, why they want to learn English and
there is a place for each student to attach a
photo.

Sometimes | use assigned seating, so | get to
know students in this
names when asking them a question and ask
them to say their name each time they speak
until I get to know each student.

| try to split the class up into small groups and do
engaging activities with the small groups during
each class period. While they groups are

about

way . I
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working, | circulate around the class helping
where needed and also writing down mistakes.
At the end of the class period, | write the
common mistakes on the board and have
students correct them. This way, no one is
singled out and embarrassed, everyone gets a
chance to learn from the mistakes, and students
that are studying to be teachers have an
opportunity to learn error correction.

| try to use outside resources. For example, |
have held class outdoors with large classes. We
have more space to move around and students
enjoy the change of scenery. They tend to pay
attention well when given the opportunity to
move around in a larger space.

| use teaching assistants in all of my large
classes. | ask for student volunteers at the
beginning of a semester. These students
perform small tasks such as handing out
worksheets and collecting homework. This
saves time for me to be more engaged with the
students.

| try to use a variety of methods throughout my
classes as students have different learning
styles. | use lecture, group work, individual
presentations, audio-lingual work, visual cues
and end of class feedback.

| provide opportunities for fun learning. For
example, this semester students will be doing
some MENSA activities in class to see how
many ways they can come up with to complete
a task. This will help them to creatively think
about how they can demonstrate tasks to
students when they become teachers. | also
often use language games in the classroom to
reinforce the material. Fun learning keeps
students interested, engaged, and wanting to
come to class.

| try to change my own point of view from looking

at it a's a Al arge classo
iteaching/l earning opp

A Teaching in large classes helps teachers
improve their organizational and managerial

skills. It 6s das$ dfilou | t

students if you are unprepared or disorganized!

A Large classes help teachers with their
presentation skills.

A Large classes challenge teachers to come up
with a variety of active and fun ways to teach in
order to keep the large group engaged.

A Teaching large classes helps teachers improve
evaluation skills as they need to come up with a
variety of ways to assess student learning when
each student may not have the opportunity to
speak or demonstrate their knowledge in each
class.

A Students can also benefit from being in a large
class as there are more students to share ideas
and life experiences.

A (all taken from www.unesco.org.pk, fi Emb
Diversity: Toolkit for Creating

A Inclusive, Learning-Friendly  Environments
Specialized Booklet 2 - Practical Tips for

Teaching Large Classeso,

2006)

E) CAN YOU SHARE ANY TIPS WITH KOSOVA
ENGLISH LANGUAGE TEACHERS REGARDING
LARGE CLASSES?

Here are a few of the ideas that | routinely use when

working with large classes:

A Get to know your students. It will make
assessments easier and will help to keep
students engaged if you use their names in
class. You can use student photos, profiles, or
nametags to do this.

A Prepare, prepare, prepare! Be ready with many
activities for a large class as sometimes they will
not work. | usually prepare many more activities
for each class than | will use in case the students
are not engaged in some.

A Instead of correcting individual students, | use a
feedback session at the end of class. This saves

D) WERE THERE ANY BENEFITS TO TEACHING time during class and all students benefit from

ENGLISH IN LARGE CLASSES? WHY? l earning from each otherés mi
I n APractical Tips for A Have students provide some of the feedback to , a

booklet put out by UNESCO, the author states that each other. This way they learn from each other

there are many advantages to teaching in large and also develop skills they can use when they

classes. | agree with the author and will provide a become teachers.

few of the advantages she mentions here:
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http://www.unesco.org.pk/

A Ask students for feedback on your lessons. |
usually ask students at the end of each lesson
what they 1iked, wh a't
they learned from the lesson. This way you can
adjust lessons if you find that they already know
what you are teaching or if they need more
instruction in an area.

A Have fun! If you are having fun with your
lessons, students will have fun and it will keep
them engaged.

A Don 6t raid ® use §ames in the classroom.
Games are great learning tools. You can
download games from the internet, print out
multiple copies and have students play in small
groups in a large class. You can also now check
out games for classroom use at the American
Corner, Pristina!

A Getthe UNESCO booklet. Itis really helpful with
ideas on how to work with large classes. It is
free and available online here:

http://unesco.org.pk/education/icfe/resources/res15

-pdf

Kate Addison

WHAT IS THE LARGEST CLASS SIZE THAT YOU
HAVE EVER TAUGHT? IN WHICH COUNTRY?

In Singapore | taught an enrichment class of over a
hundred students.

WHAT WERE THE MAIN CHALLENGES THAT
YOU FACED AS A LANGUAGE TEACHER
WHEN TEACHING LARGE CLASSES?

Key challenges and questions in teaching big

classes are:

1. How can | be sure that everyone understands
and is keeping pace with the content that | am
communicating?

2. How can | develop and monitor processes for
formative assessment in a large class?

HOW DID YOU COPE WITH THOSE
CHALLENGES?

1: Large classes lend themselves perfectly to
investigation learning and group work.

2: | developed a template grid aligned with exam

assessment criteria to be used for self/peer
assessment.
they didndét I ike, and

WERE THERE ANY BENEFITS TO TEACHING
ENGLISH IN LARGE CLASSES? WHY?

A large class will contain a variety of personalities. It
will, therefore, lend itself agreeably to peer teaching.

CAN YOU SHARE ANY TIPS WITH KOSOVA
ENGLISH LANGUAGE TEACHERS REGARDING
LARGE CLASSES?

Differentiation is about more than ability. Of course
you should know who is a bright spark and who will
need support, but try to understand your students
better than that. Who is studious and who will stray
off task? Who is a leader and who is a follower? Do
not assume that bright sparks will not stray off task i
if they are that clever, they will be able to drift and
will still get the work done at the same time as
everyone else. Once you know the characters in the
room, differentiate your groups so that each has a
variety of personalities as well as abilities. You want
people in each group who will nag the others to keep
on task when you are off dealing with other students.

Quote C orner

A f the child is not
learning the way you are
teaching, then you must teach

in the way the child learns

u
Rita Dunn
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